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Background to 2015 HECC Recommendations  
 
2015 Priority Area  #1:  Continue to encourage and support all education sectors in defining 
key performance metrics to align with statewide higher education policy and fiscal goals, 
recognizing that performance benchmarks might differ by delivery sector and program.  
 
At its June 26, 2015 meeting, a motion was made by HECC member State University System 
Chancellor Marshall Criser.  After discussion, the motion was approved as follows: 
 

The HECC recommends to the Governor and Legislature that each institution or sector that 
receives either direct, or through student merit or need-based financial aid, state 
appropriations should annually submit to the Governor, the President of the Senate and the 
3ÐÅÁËÅÒ ÏÆ ÔÈÅ (ÏÕÓÅ Á ÒÅÐÏÒÔ ÔÈÁÔ ÒÅÐÒÅÓÅÎÔÓ ÔÈÅ ÉÎÓÔÉÔÕÔÉÏÎ ÏÒ ÓÅÃÔÏÒȭÓ ÐÅÒÆÏÒÍÁÎÃÅ ÉÎ 
achieving student access, retention, graduation, and student employment or continued 
study within one year of graduation. 

 
The HECC recognizes that the mission and scope of institutions or sectors will necessitate 
metrics that reflect their individual characteristics.  Where applicable, the report should be 
compiled by the governing or administrative body for each institution or sector. 

 
The HECC further suggests that these reportable variables be reviewed periodically and 
adjusted to accommodate variations, modifications, and innovations in the delivery systems 
and institutions engaged in providing higher education. 

 
The HECC will collect the reports and make available on one uniform website.  This will also 
ÂÅ ÉÎÃÌÕÄÅÄ ÉÎ ÔÈÅ (%##ȭÓ ÁÎÎÕÁÌ ÒÅÐÏÒÔȢ 

 
Background  
 
In its 2014 report the Higher Education Coordinating Council (HECC) agreed on four 
recommendations for further exploration in 2015.  Recommendation One was to Ȱ#ÏÎÔÉÎÕÅ ÔÏ 
encourage and support all education sectors in defining key performance metrics to align with 
statewide higher education policy and fiscal goals, recognizing that performance benchmarks might 
ÄÉÆÆÅÒ ÂÙ ÄÅÌÉÖÅÒÙ ÓÅÃÔÏÒ ÁÎÄ ÐÒÏÇÒÁÍȢȱ   This language is in consonance with similar language with 
ÒÅÇÁÒÄ ÔÏ ÁÃÃÏÕÎÔÁÂÉÌÉÔÙ ÃÏÎÔÁÉÎÅÄ ÉÎ (%##ȭÓ ÉÎÉtial (December 2011) report.  
 
In 2015 HECC considered whether such key performance metrics are appropriate to use in a state-
focused accountability model for those institutions receiving state dollars either as a direct 
appropriation or in the form of student financial aid.  HECC saw its role as exploring whether a core 
of similar but not necessarily identical metrics could be identified across all sectors and then 
advocating for their visibility to stakeholders. 
 
Core Measures 
 
In order to realize such a set of what might be called core measures, HECC emphasizes that the 
general metric categories should be few, relevant, and easily understood.  HECC suggests that, while 
there are undoubtedly other areas for which the sectors employ accountability measures, there are 
four areas that would be likely candidates for identifying measures that would rise to a sufficient 
level of interest and importance and that could apply to a cross-sector accountability model.  These 
are: 
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¶ access, 

¶ retention, 

¶ graduation, and 

¶ student employment or continued study. 
 
The Core Measures Paradigm is reinforced with a set of assumptions. 

¶ All sectors typically have many accountability measures, some of which are required by 
either a governing board, by federal reporting, or by the Legislature. 

¶ 7ÉÔÈÉÎ ÅÁÃÈ ÓÅÃÔÏÒȭÓ ÁÒÒÁÙ ÏÆ ÍÅÁÓÕÒÅÓȟ ÔÈÅÒÅ ÉÓ Á ÍÅÁÎÉÎÇÆÕÌ ÁÎÄ ÍÉÎÉÍÁÌ ÃÏÒÅ ÆÏÃÕÓÉÎÇ ÏÎ 
student success and institutional efficiency. 

¶ These measures need not and, in fact, cannot be calculated in exactly the same way across 
all sectors. 

¶ Nevertheless, they can be utilized to demonstrate a commitment to performance in key 
areas and across all sectors.  

 
(%##ȭÓ $ÉÓÃÕÓÓÉÏÎ ÁÎÄ $ÅÌÉÂÅÒÁÔÉÏÎ 
 
!Ó ÏÎÅ ÏÆ (%##ȭÓ ÆÏÕÒ ÐÒÉÍÁÒÙ ÒÅÃÏÍÍÅÎÄÁÔÉÏÎÓ ÆÒÏÍ ÉÔÓ ςπρτ ÒÅÐÏÒÔȟ Á ÇÒÅÁÔ ÄÅÁÌ ÏÆ ÔÉÍÅ ×ÁÓ 
spent in discussing the pros and cons of a cross-sector focus on postsecondary accountability.  
Issues included: 

¶ which metrics, or metric areas, might be considered as the best candidates, 

¶ comparisons between unlike institutions with different missions and different student 
bodies, 

¶ whether institutions that received state funds only in the form of student aid should be 
included, 

¶ the extent to which metrics might be similar in nature but differently defined, and 

¶ the usage of such a model, including potentially negative unintended consequences. 
 
Metrics and Accountability  
 
HECC believes that effectively utilizing core measures requires certain assumptions. 

¶ Sectors must first be comfortable that any definitions or calculations associated with their 
core measures are fair, practicable, and clearly understood. 

¶ Performance should be viewed through the two lenses of institutional levels of excellence 
and institutional levels of improvement. 

¶ To that end, each institution in a sector might be measured against a sector benchmark set 
for any given measure to determine whether that institution is low-performing, adequate-
performing, or high-performing.  Any such determinations can and should be assessed over 
time. 

¶ To be most effective, an accountability model should take into account levels of both base 
and new state funding, whether that funding accrues to the institution or directly to the 
student. 
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2015 Priority Area  #2:  Broaden its commitment to seamless articulation pathways by 
incentivizing higher education institutions to  increase the number and proportion of 
transfer students receiving credit towards their intended program of study always keeping 
in mind issues of accreditation and quality.  
 
Routes2Success: The Higher Education Coordina ÔÉÎÇ #ÏÕÎÃÉÌȭÓ 4ÒÁÎÓÆÅÒ 0ÒÏÊÅÃÔ 
 
Routes2Success is a higher education coordination strategy that would advance collaborative 
work that all four higher education sectors support and will sustain. There are 20 
ÒÅÃÏÍÍÅÎÄÁÔÉÏÎÓ ÔÏ ÕÐÄÁÔÅ ÔÈÅ ÓÔÁÔÅȭÓ ÌÁÒÇÅÓÔ ÔÒÁÎÓÆÅÒ ÏÆ ÃÏÌÌÅÇÅ ÃÒÅÄÉÔ ÐÒÏÇÒÁÍȟ the Associate of 
Arts 2+2 program.  The goal of this transfer project is to promote simple, sure and swift transfer 
routes, for more students to earn more credits and to complete their degrees more efficiently, 
lowering student, college, university and stÁÔÅ ÃÏÓÔÓ ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓȢ  Two recommendations 
relate to school, college, university and one-ÓÔÏÐ ÃÅÎÔÅÒ ÃÏÕÎÓÅÌÉÎÇ ÐÒÏÇÒÁÍÓ ÔÏ ÕÐÇÒÁÄÅ ÂÁÃÈÅÌÏÒȭÓ 
degree route planning at schools, colleges and universities.  Six recommendations focus on dual 
enrollment and acceleration mechanisms to secure and speed earned credits application to degrees.  
Four recommendations focus on inducing AA program performance and boosting AA degree 
ÐÒÏÄÕÃÔÉÏÎȢ  4Ï ÅÎÓÕÒÅ ÓÕÆÆÉÃÉÅÎÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÃÁÐÁÃÉÔÙȟ ÅÉÇÈÔ recommendations 
focus on the current on-line, on-campus and on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÁÐÁÃÉÔÙ ÁÎÄ ÎÅÅÄÅÄ ÎÅ× ÏÎ-
line, on-campus and on-site capacity statewide and regionally.  Many of the recommendations will 
create tools that will benefit all students in Florida. There is also a recommendation to continue 
(%##ȭÓ ×ÏÒË ÏÎ ÔÈÅ ÁÐÐÌÉÃÁÂÌÅ !ÓÓÏÃÉÁÔÅ ÏÆ 3ÃÉÅÎÃÅ $ÅÇÒÅÅÓ ÁÎÄ ÔÈÅÉÒ ÒÏÕÔÅÓ ÔÏ ÓÕÃÃÅÓÓȢ   
 
The Council envisions that every recommendation will benefit Florida and that these 
recommendations serve to benefit all sectors of postsecondary education, while improving and 
expanding options for both high school students interested in advancing on their college route and 
ÃÕÒÒÅÎÔ ÓÔÕÄÅÎÔÓ ÁÌÒÅÁÄÙ ÅÎÇÁÇÅÄ ÉÎ &ÌÏÒÉÄÁȭÓ ÐÏÓÔÓÅÃÏÎÄÁÒÙ ÉÎÓÔÉÔÕÔÉÏÎÓȟ ÅÓÐÅÃÉÁÌÌÙ ×ÉÔÈ Ôhe 
continued growth in non-traditional student population.    
 
The goal of this AA 2+2 transfer project is to promote simple, sure and swift transfer routes for 
more students to earn more credits and to complete their degrees more swiftly, lowering student, 
ÃÏÌÌÅÇÅȟ ÕÎÉÖÅÒÓÉÔÙ ÁÎÄ ÓÔÁÔÅ ÃÏÓÔÓ ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ 

 
Overview ɀ Transfer Routing  

 
More than fifty years ago, Florida created a community college system to provide simplified routes 
to higher education degrees.  An Associate of Arts Degree (AA) was a 60 credit degree that 
ÃÏÍÐÌÅÔÅÄ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÇÅÎÅÒÁÌ ÅÄÕÃÁÔÉÏÎ ÃÏÕÒÓÅ×ÏÒË ÁÎÄ ÌÅÄ ÔÏ φπ ÁÄÄÉÔÉÏÎÁÌ ÃÒÅÄÉÔÓ ÏÆ 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒ ÃÏÕÒÓÅ×ÏÒË ÁÎÄ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ !Î Associate of Science Degree (AS) 
×ÁÓ Á φπ ÃÒÅÄÉÔ ȰÔÅÒÍÉÎÁÌ ÄÅÇÒÅÅȱ ÔÈÁÔ ÃÏÍÐÌÅÔÅÄ ÁÌÌ ÔÈÅ ÃÏÕÒÓÅ ×ÏÒË ÒÅÑÕÉÒÅÄ ÆÏÒ ÈÕÎÄÒÅÄÓ ÏÆ 
specific and varied jobs and careers.  Florida built the infrastructure to support these degree routes 
which includes a statewide course numbering system (SCNS) and articulation agreements between 
institutions.  This infrastructure ensured that credits earned could be transferred among state, 
independent and private colleges and universities.  Today, there are more than 350,000 AA degree-
seeking students and more than 100,000 AS degree-seeking students (traditional and non-
ÔÒÁÄÉÔÉÏÎÁÌɊ ÁÔ &ÌÏÒÉÄÁȭÓ ÓÔÁÔÅ ÃÏÌÌÅÇÅÓȟ ÁÓ ×ÅÌÌ ÁÓ ÔÈÏÕÓÁÎÄÓ ÍÏÒÅ !! ÁÎÄ !3 ÓÔÕÄÅÎÔÓ ÁÔ ÓÔÁÔÅȟ 
independent and private higher education institutions in Florida.  

 
Thirty years ago, Florida created a Dual Enrollment Program that enables high school students to 
take college courses that fulfill both high school diploma and college degree course requirements.  
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Today, more than 50,000 high school students are taking dual enrollment courses at Florida 
colleges and universities.  Thousands more high school students are taking similar high 
school/college credit courses: Advanced Placement (AP); International Baccalaureate (IB); and 
Advanced International Certificate of Education (AICE).  

 
Today, Florida has an established and exceptional transfer credit design.  Other states want to 
ÒÅÐÌÉÃÁÔÅ &ÌÏÒÉÄÁȭÓ ÓÙÓÔÅÍȢ  &ÌÏÒÉÄÁ ÎÅÅÄÓȟ ÈÏ×ÅÖÅÒ ÔÏ ÕÐÄÁÔÅ ÉÔÓ ÄÅÓÉÇÎÓȟ ÒÅÓÐÏÎÄÉÎÇ ÔÏ ÅÍÅÒÇÉÎÇ 
home school, high school, traditional, and non-traditional student challenges.  

 
4ÈÉÓ ÐÒÏÊÅÃÔ ÒÅÃÏÍÍÅÎÄÓ ÓÔÒÁÔÅÇÉÅÓ ÔÈÁÔ ÉÍÐÒÏÖÅ ÓÔÕÄÅÎÔÓȭ ÁÂÉÌÉÔÙ ÔÏ ÎÁÖÉÇÁÔÅ ÍÏÒÅ ÅÆÆÅÃÔÉÖÅÌÙ ÔÈÅ 
!! ÔÏ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÔÒÁÎÓÆÅÒ ÒÏÕÔÉÎÇ ÉÎÆÒÁÓÔÒÕÃÔÕÒÅ ÂÙ ÐÒÏÍÏÔÉÎÇ simple, sure and swift 
transfer routes for more students to earn more credits and to complete their degrees more 
efficiently. 
 
Transfer Routing: R ÏÕÔÅÓ ÔÏ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅÓ 
  

 
4ÈÅ ÐÒÉÍÁÒÙ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÔÒÁÎÓÆÅÒ ÒÏÕÔÅ ÉÓ ÔÈÅ !! ςϹς ÒÏÕÔÅ ×ÉÔÈ ÍÏÒÅ ÔÈÁÎ τππȟπππϹ ÃÕÒÒÅÎÔ 
students, completing general education degrees.  Updating this more than 50 year old AA 2+2 
design is the focus of this project.   

 
Upgrading the AS transfer route which includes industry certifications, dual enrollment, other 
ÃÅÒÔÉÆÉÃÁÔÅÓȟ !3 ÄÅÇÒÅÅÓ ÁÎÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÉÓ Á ÃÏÍÐÌÅØ ÁÎÄ ÃÈÁÌÌÅÎÇÉÎÇ ÎÅØÔ ÃÏÏÒÄÉÎÁÔÉÏÎ 
assignment for HECC.  Elements of this project may be adopted and adapted for that next 
coordination assignment. 
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Direction & Velocity) Fuel = Completion  
 
!Ó 0ÒÅÓÉÄÅÎÔ 7ÉÌÌÉÁÍ $Ȣ ,Á×ȟ *ÒȢ ÏÆ 3ÔȢ 0ÅÔÅÒÓÂÕÒÇ #ÏÌÌÅÇÅ ÔÅÓÔÉÆÉÅÄ ÔÏ ÔÈÅ 3ÅÎÁÔÅȟ Á ÃÏÌÌÅÇÅȭÓ 
performance challenges ÁÒÅ ÄÉÒÅÃÔÉÏÎ Ǫ ÖÅÌÏÃÉÔÙȢ  7ÈÁÔ ÉÓ Á ÓÔÕÄÅÎÔȭÓ ÄÅÓÔÉÎÁÔÉÏÎ?  How fast are they 
ÇÏÉÎÇ ÔÏ ÇÅÔ ÔÈÅÒÅȩ  (ÉÓ ÉÓ Á ÃÏÒÒÅÃÔ ÅÑÕÁÔÉÏÎ ÁÎÄ ÈÅȭÓ ÒÉÇÈÔȢ  We suggest a third factor ɀ Fuel.  Both 
ÁÎ ÉÎÄÉÖÉÄÕÁÌȭÓ ÆÕÅÌ ɉÔÈÅ ÆÕÎÄÉÎÇ ÔÈÁÔ ÁÎ ÉÎÄÉÖÉÄÕÁÌ ÂÒÉÎÇÓ ÔÏ ÐÁÙ ÅÄÕÃÁÔÉÏÎÁÌ ÁÎÄ ÌÉÖÉÎÇ ÅØÐÅÎÓÅÓɊ 
ÁÎÄ ÄÏÎÏÒÓȭ ÆÕÅÌ ɉÔÈÅ ÆÕÎÄÉÎÇ that federal, foundation, state, institutional and local donors add to 
the equation).  4ÈÉÓ ÅÑÕÁÔÉÏÎ ÓÈÏÕÌÄ ÇÕÉÄÅ ÕÐÄÁÔÉÎÇ ÁÎÄ ÕÐÇÒÁÄÉÎÇ ÏÆ &ÌÏÒÉÄÁȭÓ ÔÒÁÎÓÆÅÒ ÓÙÓÔÅÍȢ   
 
Direction  - Students who know their degree direction will reach their destination more quickly.  
Whether they are: in high school or long ago got their diploma; full-time or part-time; traditional 
student or a non-ÔÒÁÄÉÔÉÏÎÁÌ ÓÔÕÄÅÎÔȠ "ÒÉÇÈÔ &ÕÔÕÒÅÓ ÓÔÕÄÅÎÔÓ ÏÒ ÎÏÔȠ ÆÒÏÍ ÁÎ Ȱ!ȱ ÓÃÈÏÏÌ ÏÒ Á ÓÃÈÏÏÌ 
with a poorer grade; whatever individual challenge they may have.  Direction-deciding early for 
transferring students will boost completions.     
 
Velocity  ɀ In 2012-2013, AA degreed-students transferring to state universities completed their 
degrees with an average of 138.8 credits, well above the 60 credits plus 60 credits AA 2+2 design. 
AS to BS graduates at state universities averaged 151.6 credit hours.  Many challenges that slow 
degree completion velocity cannot be fixed: sickness; family demands; jobs; military service; part-
time schedules. TaËÉÎÇ ÔÈÅ ×ÒÏÎÇ ÃÏÕÒÓÅ×ÏÒË ÔÈÁÔ ÄÏÅÓÎȭÔ ÆÕÌÆÉÌÌ Á ÓÔÕÄÅÎÔȭÓ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ 
requirements can be fixed. The speediest, right route will boost completions and dramatically lower 
costs. 
 
Fuel ɀ There are hidden costs if students lack direction or velocity.  Each additional semester, term 
or course costs students and donors. Post-completion employment income increases are lost. Less 
space is available for new students. Donor costs-per-degree rise. Fueling transfer direction and 
velocity updates & upgrades will boost completions.   
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Upgrading School to College/University to Career Counseling  
 
Today in Florida, due to legislative, agency, sector, school district, college and university initiatives, 
students at universities, colleges, high schools, middle schools and even elementary schools are 
making earlier career and college credit course deciÓÉÏÎÓȢ  4ÈÁÔȭÓ ÍÏÒÅ ÔÈÁÎ υ ÍÉÌÌÉÏÎ &ÌÏÒÉÄÁ 
students, making higher education decisions at different educational stages and charting different 
educational routes to their future.  Wrong decisions waste student, school, college and university 
time and resources.   

 

If each degree-seeking student sidesteps just one unneeded course, students, institutions and 
Florida would save public expenditures. Fewer than 3,000 public school counselors are advising 
around 2 million students on routes to school/college credit courses, colleges, universities, degrees 
and careers.  College and university counselors are advising their students who have college credits 
from other schools, colleges and universities.   

 

All school, college and university counselors are advising their students on complex and changing 
higher education requirements, courses, degrees, majors, institutions and careers, as well as 
handling a multitude of other non-academic assignments.  Supporting school, college and university 
counselors (who are the primary expert contact on educational routes) is a high-priority 
ÁÓÓÉÇÎÍÅÎÔ ÔÏ ÈÅÌÐ ÓÔÕÄÅÎÔÓ ÍÁËÅ ÔÈÅ ÒÉÇÈÔ ÄÅÃÉÓÉÏÎÓ ÔÏ ÃÏÍÐÌÅÔÅ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ 
 

Recommendation 2.1 :  The HECC recommends that the Legislature provide for a professional 
development program for school, college university and one-stop center counselors that includes 
on-campus, on-site and on-ÌÉÎÅ ÃÏÕÒÓÅÓȟ ÍÏÄÕÌÅÓ ÁÎÄ ÖÉÄÅÏÓȟ ÁÓ ×ÅÌÌ ÁÓ Á ÓÔÁÔÅ×ÉÄÅ ÃÏÕÎÓÅÌÏÒÓȭ 
network that enables school, college, university and one-stop counselors to consult and advise each 
other on routes to degrees issues.  Teachers could be induced to fulfill continuing education 
requirements by taking career counseling training and help counselors help students.  Until such a 
professional development program is fully established school districts and postsecondary 
institutions should enact policies to ensure that both a secondary counselor and a post-secondary 
counselor are involved in advising students on dual enrollment and other acceleration mechanisms 
that award both high school and college credits to ensure students pick smart education routes.  
 

Recommendation 2.2:   Each higher education sector should work with higher education media, 
ÓÕÃÈ ÁÓ &ÌÏÒÉÄÁ .%84 ÔÏ ÈÉÇÈÌÉÇÈÔ ÁÎÄ ÓÕÐÐÏÒÔ ÔÈÅÉÒ ÉÎÓÔÉÔÕÔÉÏÎÓȭ ÃÏÕÎÓÅÌÏÒÓ and the services they 
provide to students and families. 
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Updating the AA 2+2 Transfer Route  
 

 
 
1) Does Dual Enrollment Speed AA Completion?  
 
 
 
 
 
 
 
 
 
 
 
Background  

 
Statewide, high school students in Florida have a variety of options to earn both high school and 
college credits. These opportunities, known as Articulated Acceleration Mechanisms, include Dual 
Enrollment (DE), Advanced Placement (AP), the International Baccalaureate (IB), and Advanced 
International Certificate of Education (AICE).  These are among the lowest-cost/college-credit 
options for an associate of arts or baccalaureate degree seeking student.  The AP, IB, and AICE 
programs have standardized performance tests to ensure college level content mastery.  DE courses 
do not.  

 
The DE Program allows an eligible secondary or home education student with a 3.0 un-weighted 
grade point average (GPA) to enroll in a post-secondary course.  Upon completion of a dual 
enrollment course, that student simultaneously receives high school and post-secondary course 
credits.  Post-Secondary course credits earned prior to high school graduation could reduce time-
to-degree and credits-to-degree, increasing the likelihood of completion of a post-secondary degree. 
Eligible students are permitted to enroll in dual enrollment courses conducted during and after 
school hours and during the summer term, on-campus or on-line.   

Dual Enrollment Profile  
The Florida College System has 50,000+ dual enrollment students taking AA or AS courses.  State 
universities have 5,000+ dual enrollment students.  School districts negotiate a payment to state colleges 
and universities that deliver courses. ICUF institutions may have dual agreement programs and have 
6,000+ high school students in dual enrollment, early enrollment, summer camp, on-line and other college 
credit programs as recruitment strategies, many with discounted tuitions.   
HS students in dual enrollment programs can earn 30 college credits or more before graduating.  FAPSC 
institutions are not allowed to have dual enrollment agreements with school districts but do offer high 
school students college credit course opportunities as recruitment and early-admission strategies. 
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The academic and economic advantages of these high school/college credit programs are obvious.  
At reduced cost to the student: they broaden the scope and depth of high school curricular options 
available to students; and they introduce high school students to college coursework.  It is unclear, 
however if dual enrollment shortens the time-to-degree, reduce credit-to-degree or lower the costs 
ÏÆ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ  $Ï ÔÈÅÙ ÅØÐÅÄÉÔÅ ÃÏÍÐÌÅÔÉÏÎ ÏÒ ÎÏÔȩ   

 
A) Dual Enrollment Course Review  

 
Legislation enacted in 2013 narrowed the General Education Core Curriculum.  Those changes take 
effect this fall.  This may mean that the courses included as options in dual enrollment agreements 
between schools and colleges/universities must be changed.  A review of the impact of these 
forthcoming changes would be timely.  

 
Additionally, some dual enrollment courses fulfill AA general course requirements but do not fulfill 
some limited-enrollment degree or prerequisite requirements.  For example, a dual enrollment 
stÕÄÅÎÔ ×ÈÏ ×ÁÎÔÓ ÔÏ ÐÕÒÓÕÅ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÉÎ ÅÎÇÉÎÅÅÒÉÎÇ ÓÈÏÕÌÄ ÔÁËÅ ÓÐÅÃÉÆÉÃ !! ÄÅÇÒÅÅ 
courses and electives.  Otherwise they will complete their AA degree and then must complete 
additional required courses to enter an engineering program, making a 4 or 5 year program one 
year longer.  A few state colleges have developed specific AA routes to some of these limited 
ÅÎÒÏÌÌÍÅÎÔ ÏÒ ÐÒÅÒÅÑÕÉÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓȢ    
 
Recommendation 2.3: The scope of dual enrollment courses (as well as other Acceleration 
Courses) should be reviewed by the Articulation Coordinating Committee to ensure that course 
ÏÐÔÉÏÎÓ ÆÏÒ ÓÔÕÄÅÎÔÓ ÁÌÉÇÎ ×ÉÔÈ ÔÈÅ ÃÏÌÌÅÇÅ ÒÅÑÕÉÒÅÍÅÎÔÓ ÏÆ ÓÔÕÄÅÎÔÓȭ ÉÎÔÅÎÄÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ 
routes, noting courses that fulfill required general education courses and those that would be 
ÅÌÅÃÔÉÖÅÓȢ  )Æ Á ÓÔÕÄÅÎÔ ÈÁÓÎȭÔ ÄÅÃÉÄÅÄ Á ÒÏÕÔÅȟ ÔÈÅÙ ÓÈÏÕÌÄ ÂÅ ÁÌÅÒÔÅÄ ÔÈÁÔ ÔÈÅÉÒ ÃÏÕÒÓÅ ÓÅÌÅÃÔÉÏÎ 
should focus on basic general education requirements.  This will save their AA degree electives until 
they determine theÉÒ ÉÎÔÅÎÄÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒȢ 4ÈÁÔ ×ÉÌÌ ÅÎÁÂÌÅ ÔÈÅÍ ÔÏ ÕÓÅ ÔÈÅÓÅ ÅÌÅÃÔÉÖÅ 
ÏÐÔÉÏÎÓ ÔÏ ÆÕÌÆÉÌÌ ÐÒÅÒÅÑÕÉÓÉÔÅ ÃÏÕÒÓÅ ÒÅÑÕÉÒÅÍÅÎÔÓȟ ÓÁÖÅ ÔÈÅÍ ÔÉÍÅ ÁÎÄ ÌÏ×ÅÒ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ 
degree costs.   

 
B) Impact on Time -to-Degree Completion  
 
4ÈÅ .ÁÔÉÏÎÁÌ 3ÔÕÄÅÎÔ #ÌÅÁÒÉÎÇÈÏÕÓÅ 2ÅÓÅÁÒÃÈ #ÅÎÔÅÒȭÓ ÌÁÔÅÓÔ ÒÅÐÏÒÔ ÆÏÕÎÄ ÍÏÒÅ ÔÈÁÎ ÏÎÅ-third of 
first -time-in-college students in 2008 had transferred to a different institution by 2014.  Almost half 
of those who had moved did so more than once.  Such transferring students disappear from the 
ÆÅÄÅÒÁÌ )0%$3 Ȱ&ÉÒÓÔ-Time-in-#ÏÌÌÅÇÅȱ ɉ&4)#Ɋ ÔÒÁÃËÉÎÇ ÓÙÓÔÅÍȟ ÍÁËÉÎÇ ÔÉÍÅ-to-degree tracking of 
these students a complex and confusing challenge.  Transferring also has effects on retention and 
graduation statistics.   

 
The tracking of dual enrollment credits (as well as the other high school/college credits) is even 
more challenging.  High school students have not applied, been accepted and been enrolled at a 
college or university as they earn these high school/college credits.  They are transient students, 
not officially enrolled students of that institution for federal and state data collection purposes. 
%ÁÃÈ &ÌÏÒÉÄÁ ÈÉÇÈ ÓÃÈÏÏÌ ÆÏÌÌÏ×Ó ÔÈÅÉÒ ÓÔÕÄÅÎÔÓȭ ÐÒÏÇÒÅÓÓȟ ÅÁÒÎÉÎÇ ÈÉÇÈ ÓÃÈÏÏÌȾÃÏÌÌÅÇÅ ÃÒÅÄÉÔÓ ÔÏ 
complete their high school diplomas.  Upon high school graduation, those students then scatter 
ɉ×ÉÔÈ ÔÈÅÉÒ ȰÐÒÅ-college-ÅÎÒÏÌÌÍÅÎÔȱ ÃÏÌÌÅÇÅ ÃÒÅÄÉÔÓɊ ÔÏ ÈÕÎÄÒÅÄÓ ÏÆ ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÉÎ 
Florida and the nation.  They arrive at those colleges and universities (with their pre-college-
enrollment college credits which may or may not apply to the degree that they are seeking) and 
their FTIC tracking starts.  Adding to this data-tracking challenge, increasingly high school and 
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home school students are also earning transient student college credits on-line and on-campus that 
ÁÒÅ ÎÏÔ ÆÒÏÍ ÈÉÇÈ ÓÃÈÏÏÌȾÃÏÌÌÅÇÅ ÃÒÅÄÉÔÓ ÐÒÏÇÒÁÍÓȢ  4ÈÉÓ ÃÏÕÒÓÅ ÓÁÍÐÌÉÎÇ ɉ×ÈÉÃÈ ÉÓ ÃÁÌÌÅÄ Ȱ3×ÉÒÌ Ǫ 
#ÈÕÒÎȱɊ ÂÙ ÈÉÇÈ ÓÃÈÏÏÌ ÓÔÕÄÅÎÔÓȟ ÁÓ ×ÅÌÌ ÁÓ ÏÔÈÅÒ ÔÒÁÄÉÔÉÏÎÁÌ ÁÎÄ ÎÏÎ-traditional students is a 
shopping-chart trend which is likely going to grow.  Factoring in part-time and full-time student 
scheduling further complicates tracking time-to-degree reporting.  Still the assumption is that dual 
enrollment (as well as the other high school/college credit programs) should speed students to 
their degree.  How can that be determined?  In 2009, OPPAGA surveyed nearly 9,000 students who 
had earned high school/college credits; 1,856 responded.  Of those responders, only 40% said these 
courses allowed them to proceed through college in a shorter time period.   
 
Recommendation 2.4:  The HECC should work with the four higher education sectors (using their 
ÅØÉÓÔÉÎÇ ÉÎÓÔÉÔÕÔÉÏÎÁÌ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÅÎÒÏÌÌÍÅÎÔ ÁÎÄ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÄÁÔÁɊ ÔÏ ÄÅÔÅÒÍÉÎÅȡ ρɊ 
Where are students with dual enrollment and other high school acceleration college credits 
ÅÎÒÏÌÌÉÎÇ ÉÎ ÁÓÓÏÃÉÁÔÅ ÏÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓȩȠ ÁÎÄ ςɊ $Ï ÓÔÕÄÅÎÔÓ ×ÉÔÈ ÄÕÁÌ ÅÎÒÏÌÌÍÅÎÔ ÁÎÄ 
ÏÔÈÅÒ ÈÉÇÈ ÓÃÈÏÏÌ ÁÃÃÅÌÅÒÁÔÉÏÎ ÃÏÌÌÅÇÅ ÃÒÅÄÉÔÓ ÃÏÍÐÌÅÔÅ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ×ÉÔÈ fewer total 
credits than students that do not have such pre-enrollment course credits? 
 
C) PEPC 1997 Acceleration Mechanisms Update 
 
In 1997, the Florida Postsecondary Education Planning Commission (PEPC) did an extensive review 
of these college credit acceleration mechanisms, including dual enrollment.  Many of the PEPC 
recommendations are still relevant and still pending today.  
 

Postsecondary Education Planning 
Commission  

1997 Review of Acceleration Mechanisms  
Recommendations  

2015 Status Update & Recommendations  

1 - Articulation Agreement Guidelines 
should be used by all sectors and ACC should 
determine if guidelines are being consistently 
implemented  

Recommendation 2.5:  SUS and ICUF 
institutions should send copies of any dual 
enrollment agreements they have with school 
districts to the FLDOE, as well as any summary 
reports on college credits awarded so that 
FLDOE can better report on statewide dual 
enrollment outputs.  

2 - Student participation should require 3.0 
GPA for college credit ɀ 2.0 for vocational 
certificates 

In statute: eligibility for college-credit dual 
enrollment is an un-weighted 3.0 GPA; eligibility 
for non-college-credit career courses is an un-
weighted 2.0 GPA.  No need to recommend 
anything different. 

3 - Courses should be limited to general 
education core courses and appropriate 
electives that will directly apply to a dual 
ÅÎÒÏÌÌÅÄ ÓÔÕÄÅÎÔȭÓ ÐÏÓÔÓÅÃÏÎÄÁÒÙ 
degree/certificate 

Covered in Recommendation 2.3: Dual 
Enrollment Courses Review. 
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4 - Joint dual enrollment and advanced 
placement instruction should be reviewed for 
clarity, intent and funding methodology 

Joint AP and dual enrollment is no longer 
allowed in statute. 

5 - Delivery of dual enrollment, advanced 
placement, International Baccalaureate to 
rural/remote high schools that request such 
courses should be a priority of distance 
learning initiatives  

There are colleges and universities that offer 
online dual enrollment opportunities but school 
district and higher education institutions 
determine the extent and use of such options.   

Recommendation 2.6:  Eligible nonpublic post-
secondary institutions should consider offering 
on-line dual enrollment courses to rural school 
districts or rural educational consortiums that 
are a package of fixed-rate dual enrollment 
courses to be employed and facilitated in rural 
school districts.  

6 ɀ FLDOE should designate staff to assist 
and coordinate agreements  

Recommendation 2.7: ! 'ÏÖÅÒÎÏÒȭÓ &ÅÌÌÏ× 
should be enlisted to assist in promoting High 
School Dual Enrollment and other HS 
Acceleration Mechanisms, as well as their 
ÁÐÐÌÉÃÁÔÉÏÎ ÔÏ×ÁÒÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ 
requirements. 

7 ɀ SUS & FCS should determine acceleration 
credit on degree completion  

Covered in Recommendation 4: Impact on Time-
to-Degree Completion. 

8 ɀ PEPC should determine acceleration 
ÃÒÅÄÉÔ ÉÍÐÁÃÔ ÏÎ ÈÉÇÈ ÓÃÈÏÏÌ ÓÔÕÄÅÎÔÓȭ ÄÅÇÒÅÅ 
completion and time required to complete 
their degrees  

Covered in Recommendation 4: Impact on Time-
to-Degree Completion. 

9 ɀ Each participating college & university 
should review their program to ensure their 
compliance   

Current compliance practice is expanded by 
Recommendation 5: SUS and ICUF adoption of 
dual enrollment articulation agreement elements 
for their programs with school districts. 

10 ɀ FLDOE should provide counselors, 
teachers, parents and students with all current 
policies 

Current efforts are enhanced in 
Recommendations 1 and 2: Upgrading School to 
College/University to Career Counseling. 

11 ɀ An online system should provide 
students with each college & ÕÎÉÖÅÒÓÉÔÙȭÓ 
policies & procedures on the use of these 
acceleration credits.  

Covered in Recommendations 11 & 12: Limited 
Enrollment and Prerequisite Requirements & 
GPS@FVC. 

12 ɀ FLDOE should work with the College 
Board on Advance Placement.  

Advanced Placement examinations are outside 
the scope of this report. 
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13 ɀ The Articulation Coordinating 
Committee should consider technical issues on 
how accelerated credits are earned, weighted, 
counted & funded.  

Covered in Recommendations 3 & 4: Dual 
Enrollment Courses Review & Impact on Time-
to-Degree Completion. 

14 -  80% of advanced placement funds to 
advance placement 

Advanced Placement funding is outside the scope 
of this report. 

15 ɀ Dual enrollment should be funded as a 
separate calculation within the Community 
College Program Fund 

Recommendation 2.8: The Articulation 
Coordinating Committee should monitor annual 
dual enrollment by sector, district, delivery mode 
and course to determine trends in student 
participation.  

 
 
2) Clarify & Promote Simple, Sure & Swift AA Routes to BS & BA Degrees, Jobs & Careers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Background  
 
Sixty-ÆÉÖÅ ÐÅÒÃÅÎÔ ÏÆ &ÌÏÒÉÄÁȭÓ ÈÉÇÈ ÓÃÈÏÏÌ ÇÒÁÄÕÁÔÅÓ ÅÎÒÏÌÌ ÉÎ ÓÔÁÔÅ ÃÏÌÌÅÇÅÓȢ  .ÁÔÉÏÎÁÌÌÙȟ ÏÖÅÒ ψπϷ ÏÆ 
ÃÏÍÍÕÎÉÔÙ ÃÏÌÌÅÇÅ ÓÔÕÄÅÎÔÓ ÉÎÔÅÎÄ ÔÏ ÅÁÒÎ ÁÔ ÌÅÁÓÔ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÂÕÔ ÏÎÌÙ ÁÂÏÕÔ ςυϷ ÅÎÄ ÕÐ 
ÐÕÒÓÕÉÎÇ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÁÎÄ ÏÎÌÙ ρχϷ ÃÏÍÐÌÅÔÅ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ  -ÏÓÔ ÃÏÍÍÕÎÉÔÙ ÃÏÌÌÅÇÅ 
students transfer to public institutions (72%), with smaller shares transferring to private non-
profits (20%) and for-profits (8%). Those transferring to public 4-year institutions complete at a 
rate of 65%.  Nearly two thirds of upper division students on state university campuses are transfer 
students from other colleges and universities. Those transferring to private non-profits complete at 
a rate of 60% and those transferring to a private for-profit complete at a rate of 35%.  

 
!ÄÄÉÔÉÏÎÁÌÌÙȟ ÂÅÃÁÕÓÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÖÁÒÙ ÂÙ ÍÁÊÏÒȟ ÍÁÎÙ ÔÒÁÎÓÆÅÒÒÅÄ ÃÒÅÄÉÔÓ ÄÏ ÎÏÔ 
apply toward a specific major. Addressing transfer inefficiencies and barriers requires considerable 
institutional commitment to change curriculum alignment, support services, information 
management and collaboration across two and four year institutions.  These efforts, though 
significant, are worth the cost.  Florida is ahead of most of the country but must do even better.  
3ÉÎÃÅ &ÌÏÒÉÄÁȭÓ ÐÏÐÕÌÁÔÉÏÎ ÉÓ ÁÇÁÉÎ Åxpanding, degrees are increasingly a career essential and 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÓÔÓ ÁÒÅ ÓÕÂÓÔÁÎÔÉÁÌȢ  )Ô ÉÓ ÉÍÐÅÒÁÔÉÖÅ ÔÏ ÍÏÖÅ ÓÔÕÄÅÎÔÓ ÁÌÏÎÇ ÔÈÅÉÒ ÄÅÇÒÅÅ ÒÏÕÔÅ 
ÑÕÉÃËÌÙȢ )ÔȭÓ ÔÈÅ ÂÅÓÔ ÁÎÄ ÉÍÍÅÄÉÁÔÅ ×ÁÙ ÔÏ ÌÏ×ÅÒ ÔÈÅ ÃÏÓÔ ÏÆ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÆÏÒ ÓÔÕÄÅÎÔÓȟ 
families, colleges, universities and the State.       
 

Associate Degree Profile  
¶ The Florida College System had 348,089 AA students in 2012-2013 and awarded 57,690 AA 

degrees.   
¶ At the Florida College System,  the percentage of AA completers to total AA enrollment increased 

from 14% to 17%.  
¶ 2013-2014 AA enrollments: first- time-in-college 49,499 full-time/32,196 part -time and 10,448 

full -time transfers and 13,538 part-time transfers.   
¶ ICUF Institutions have a smaller mix of AA and AS degrees, totaling 5,004 in 2013-2014 awarded 

by 13 institutions.  Most of these degrees were, however, AS degrees.  
¶ FAPSC has 284 institutions that awarded 12,877 AA and AS degrees in 2013-2014. 
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A) AA Production Inducements  
 
Lowering the cost of higher education is a growing imperative. Lessening time spent getting a 
degree is a strategy that lowers degree costs. Supporting smart student choices and changing 
ÓÔÕÄÅÎÔ ÂÅÈÁÖÉÏÒ ÔÏ ÍÁËÅ ÓÍÁÒÔ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎ ÃÈÏÉÃÅÓ ÅÁÒÌÉÅÒ ÃÏÕÌÄ ÌÏ×ÅÒ ÔÈÅ ÃÏÓÔ ÏÆ ÂÁÃÈÅÌÏÒȭÓ 
degrees for students, families, colleges, universities and Florida more than any other cost cutting 
strategy.  The longer a college career lasts, the further off are increased earnings.  Clear routes to a 
chosen degree, low-cost courses earned in high school, discounted summer on-campus/on-line 
courses, tuition scholarships & state support payments for degrees earned without excess credits 
ÁÒÅ ÔÏÏÌÓ ÔÏ ÅØÐÅÄÉÔÅ ÓÔÕÄÅÎÔÓ ÔÏ×ÁÒÄÓ ÄÅÇÒÅÅÓ ÔÈÅ ÓÉÍÐÌÅÓÔȟ ÓÕÒÅÓÔ ÁÎÄ Ó×ÉÆÔÅÓÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ 
route. Institutions should be encouraged and rewarded for AA degrees awarded swiftly.  
Substantially inducing AA degree production growth will boost and advance students, institutions 
ÁÎÄ &ÌÏÒÉÄÁȭÓ ÅÃÏÎÏÍÙȟ ÙÉÅÌÄÉÎÇ ÄÉÖÉÄÅÎÄÓ ÔÏ ÁÌÌȢ  )Ô ×ÉÌÌ ÒÅÄÕÃÅ ÓÔÕÄÅÎÔ ȰÃÏÌÌÅÇÅ ÃÏÓÔÓȟȱ ÃÏÌÌÅÇÅ ÁÎÄ 
ÕÎÉÖÅÒÓÉÔÙ ÃÁÐÁÃÉÔÙ ÓÈÏÒÔÆÁÌÌÓȟ ÁÎÄ ÔÈÅ 3ÔÁÔÅȭÓ ÃÏÓÔ-per-ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ Á×ÁÒÄÅÄȢ  
 
Recommendation 2.9: For the colleges and universities that award AA degrees to their Florida 
students, the Legislature should establish separate and substantial AA degree production growth 
inducements to reward: 1) Swift student AA degree completion; 2) AA degree production growth; 
and 3) AA ÄÅÇÒÅÅ ÐÒÏÄÕÃÔÉÏÎ ÇÒÏ×ÔÈ ÆÏÒ ÁÎÙ ÔÁÒÇÅÔÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓȢ  4ÈÅÓÅ ÔÁÒÇÅÔÅÄ 
inducements will produce more AA degree outputs than other performance inducement designs. 
 
Recommendation 2.10: In addition to production growth performance measurements and 
inducements for institutions, there should also be student inducements that reward students who 
complete their degrees swiftly.  Current disincentives for slow-moving students include: FRAG and 
Able awards stop after 9 semesters and excess hours at the State University System have higher 
costs. The HECC recommends that the Legislature consider avenues that maximize and incentivize 
accelerated mechanisms toward AA completion and that maximize facility use, especially during 
non-peak hours. Institutions should be encouraged to develop course scheduling and scholarship 
ÏÐÐÏÒÔÕÎÉÔÉÅÓ ÔÈÁÔ ÐÒÏÖÉÄÅ Ȱ&ÁÓÔ-4ÒÁÃËȱ ÏÐÔÉÏÎÓ ÆÏÒ ÓÔÕÄÅÎÔ ÔÏ ÃÏÍÐÌÅÔÅ ÔÈÅÉÒ ÄÅÇÒÅÅȢ 
 
B) Clarify & Promote AA Routes to Degrees, Jobs & Careers 
 
-ÏÓÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȟ ÕÐÐÅÒ ÄÉÖÉÓÉÏÎ ÍÁÊÏÒÓ ÒÅÑÕÉÒÅ ÁÐÐÌÉÃÁÎÔÓ ÔÏ ÈÁÖÅ Á ÃÕÓÔÏÍÉÚÅÄ !! ÄÅÇÒÅÅ 
with specific elective prerequisites to be considered for acceptance in that major program.  Other 
limited -ÅÎÒÏÌÌÍÅÎÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȟ ÕÐÐÅÒ ÄÉÖÉÓÉÏÎ ÍÁÊÏÒÓ Ìikewise require specific AA courses.   
 
Clarifying routes early would help high school and college students chart a route to their desired 
major, to their desired college/university and to their desired job/career swiftly. These limited-
enrollment degree and prerequisite course requirements all already exist.  They can be found, but 
ÎÏÔ ÅÁÓÉÌÙȢ  4ÈÅÙ ÎÅÅÄ ÔÏ ÂÅ ÍÏÒÅ ÒÅÁÄÉÌÙ ÁÖÁÉÌÁÂÌÅ ÁÎÄ ÐÒÏÍÏÔÅÄȢ  3ÔÕÄÅÎÔÓ ÆÏÃÕÓ ÁÔ ÖÁÒÉÅÄ ÔÉÍÅÓ ȣ 
ÏÒ ÄÏÎȭÔ ÆÏÃÕÓ ÏÎ ÍÁËÉÎÇ ÔÈÅÓÅ ÃÈÏÉÃÅÓ ÕÎÔÉÌ ÖÅÒÙ ÌÁÔÅȢ  -ÏÓÔ ÓÔÕÄÅÎÔÓ ÄÏ ÎÏÔ choose their major 
early; but the sooner they decide the better to chart their course.  Planning sooner will save time 
and money.  
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Recommendation 2.11:  High school and college students should be alerted that randomly chosen 
courses may fulfill AA degree requirements but may not apply to the major they someday choose. 
3ÔÁÔÅ×ÉÄÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÄÁÔÁÂÁÓÅÓ ÌÉËÅ the Florida Virtual Campus and other degree planning 
ÓÉÔÅÓ ÓÈÏÕÌÄ ÈÉÇÈÌÉÇÈÔ ÔÈÉÓ ÉÎÆÏÒÍÁÔÉÏÎ ÉÎ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒ ÉÎÖÅÎÔÏÒÉÅÓȢ  4ÈÅ ÆÏÕÒ ÈÉÇÈÅÒ 
education sector websites, materials and databases should highlight this information in their 
degree major inventories, as well.  Schools, colleges and universities should also be encouraged to 
highlight this information to their current and future potential students on their websites, in their 
counseling materials and through their counselors.       
 
C) GPS@FLVC 
Blending: (1) SOC to CIP researched data from FDEO and TalentNet ; with (2) the Florida Virtual 
Campus Website of the University of West Florida (which includes KUDER, Career & Education 
Planning Systems); and (3) Routes 1 & 2 AA Transfer Clarification Data outlined on the previous 
page would provide students, parents and counselors with updated and upgraded resources for on-
line and on-campus/on-site planning.  It would enable high school, traditional and non-traditional 
stuÄÅÎÔÓ ÔÏ ÐÉÃË Á ÔÁÒÇÅÔÅÄ ÐÒÏÆÅÓÓÉÏÎ ÆÒÏÍ &$%/ȭÓ ρςυ ÐÏÓÓÉÂÉÌÉÔÉÅÓ ɉ3/# #ÏÄÅÓɊȠ ÌÅÁÒÎ ÔÈÅ 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ɉ&,$/% #)0 #ÏÄÅÓɊ ÔÈÁÔ ÑÕÁÌÉÆÙ Á ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÅÒ ÆÏÒ ÔÈÁÔ ÐÒÏÆÅÓÓÉÏÎȠ ÁÎÄ 
know the AA courses required to qualify for enrollment at the colleges and universities that offer 
ÔÈÅÉÒ ÔÁÒÇÅÔÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒ ÏÎ-campus or on-line.  Such on-line and on-campus/on-site 
systems for students, parents and high school, college and university counselors would promote 
ÅÆÆÉÃÉÅÎÔ ÒÏÕÔÅÓ ÔÏ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ, saving students time and money, freeing up space at colleges 
and universities and saving the state higher education funds.  
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Recommendation 2.12:  Discussions with Florida Virtual Campus and other degree planning sites 
should be launched to explore a GPS-ÌÉËÅ ÓÅÒÖÉÃÅ ÆÏÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ-seeking students that charts 
Á ÒÏÕÔÅ ÔÏ Á ÃÈÏÓÅÎ ÐÒÏÆÅÓÓÉÏÎ ɉ3/# ÃÏÄÅɊ ÆÒÏÍ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒÓ ÔÈÁÔ ÑÕÁÌÉÆÙ Á ÇÒÁÄÕÁÔÅ ÆÏÒ 
that job (CIP codes) and then to Florida colleges and universities that award those majors on-line 
and on-campus/on-site.   Such a Graduation Pathways Service (GPS) should highlight various best 
routes based on time-to-degree, cost reductions, inducements, helping students to determine their 
best route to a degree, as well as link to college and university career service offices, internship 
opportunities and fellowship programs  Students should be informed and equipped to decide, 
Ȱ7ÈÅÒÅ ÁÍ ) ÇÏÉÎÇȩȱ Ȱ(Ï× ÌÏÎÇ ×ÉÌÌ ÉÔ ÔÁËÅ ÍÅ ÔÏ ÇÅÔ ÔÈÅÒÅȩȱ  Ȱ(Ï× ÍÕÃÈ ÆÕÅÌ ×ÉÌÌ ) ÎÅÅÄȩȱ     
 
3) Determine 3ÕÆÆÉÃÉÅÎÔ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ #ÏÍÐÌÅÔÉÏÎ #ÁÐÁÃÉÔÙ 
 
 
 
 
 
 
 
 
 
 
 
 
 
Background  
 
Upgrading college-credit programs for high school students is a manageable challenge, as is 
upgrading AA degrees production. Successful updating those AA 2+2 elements will increase 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÄÅÍÁÎÄȢ  )Æ ÍÏÒÅ ÈÉÇÈ ÓÃÈÏÏÌ ÓÔÕÄÅÎÔÓ ÁÎÄ ÍÏÒÅ traditional and non-
traditional students focus on their direction and swift velocity, the more vexing challenge is to 
ÐÒÏÖÉÄÅ ÓÕÆÆÉÃÉÅÎÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÃÁÐÁÃÉÔÙ ÆÏÒ ÁÎ ÉÎÃÒÅÁÓÉÎÇ ÎÕÍÂÅÒ ÏÆ ÈÉÇÈ ÓÃÈÏÏÌ 
and AA students who will more deliberately and rapidly complete their courses and degrees during 

Post-Secondary Profile  

 
On-Campus & On-Site Locations ɀ 366+  

SUS - 42   
ICUF ɀ 145 
FCS - 178  

"ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ 0ÒÏÇÒÁÍÓ - 3,500+  
On-,ÉÎÅ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅÓ ɀ 235+  

SUS ɀ 75 
ICUF ɀ 134  
FCS ɀ 26 
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ÔÈÅ ÎÅØÔ χ ÙÅÁÒÓȢ %ØÁÍÐÌÅÓ ÏÆ &ÌÏÒÉÄÁȭÓ ÐÁÓÔ ÄÅÇÒÅÅ ÃÁÐÁÃÉÔÙ ÉÎÃÒÅÁÓÅ ÓÔÒÁÔÅÇÉÅÓ ÁÒÅ ÎÏÔ ÓÔÅÌÌÁÒȢ  !ÆÔÅÒ 
15 years of teacher preparation programs, Florida is producing fewer teachers than 10 years ago.  
&ÌÏÒÉÄÁ ÓÔÉÌÌ ÐÒÏÄÕÃÅÓ ÆÁÒ ÔÏÏ ÆÅ× "3.ȭÓ ÂÁÓÅÄ ÏÎ ÄÅÍÁÎÄ ÆÏÒ ÎÕÒÓÅÓȢ  !ÆÔÅÒ Á ÄÅÃÁÄÅ ÏÆ 34%- ÄÅÇÒÅÅ 
ÅÍÐÈÁÓÉÓȟ &ÌÏÒÉÄÁȭÓ ÐÅÒÃÅÎÔÁÇÅ ÏÆ 34%--degreed population is unchanged and remains the same as 
other comparable states and the nation.   

 
Florida has existing proven on-line, on-campus and on-site capacity which can deliver the likely 
ÓÔÁÔÅ×ÉÄÅ ÇÒÏ×ÔÈ ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÄÅÍÁÎÄȢ  "ÁÓÅÄ ÏÎ ÆÏÒÔÈÃÏÍÉÎÇ ÄÅÍÁÎÄ ÁÎÄ 
supply growth, though, some under-served regions, particularly rural ones, may need additional 
ÃÁÐÁÃÉÔÙ ÔÏ ÄÅÌÉÖÅÒ ÓÉÍÐÌÅȟ ÓÕÒÅ ÁÎÄ Ó×ÉÆÔ ÒÏÕÔÅÓ ÔÏ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒÓȢ  "ÅÔÔÅÒ ÐÒÏÊÅÃÔÉÏÎÓ ÁÒÅ 
needed.  
 
The Demand/Supply/Capacity Equation  
 
$ÅÔÅÒÍÉÎÉÎÇ ÓÕÆÆÉÃÉÅÎÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÃÁÐÁÃÉÔÙ ÒÅÑÕÉÒÅÓ Á ÔÈÒÅÅ ÐÒÏÊÅÃÔÉÏÎÓ ÅÑÕÁÔÉÏÎȢ 
Florida has done work to develop these projections, building both methodology to calculate these 
projections and to act on them.  Additional work is needed.  When this equation is calculated 
incorrectly, students, colleges, universities and Florida waste time and resources.  Students earn 
supposedly high-ÄÅÍÁÎÄ ÄÅÇÒÅÅÓ ÂÕÔ ÃÁÎȭÔ ÆÉÎÄ ÊÏÂÓȢ  #ÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÅØÐÁÎÄ ÔÈÅ ×ÒÏÎÇ 
programs.  Florida pays moÒÅ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎ ÃÏÓÔÓ ÂÕÔ ÄÏÅÓÎȭÔ ÇÅÔ ÍÏÒÅ ÎÅÅÄÅÄ ÇÒÁÄÕÁÔÅÓ ÆÏÒ ÔÈÅ 
workforce and economy.  
 
DEMAND:  Identifying demand of private sector, non-profit, federal, state and local government 
employers is tricky and often has unintended consequences.  The best proven projections have 
come from growth trends of actual hiring that FETPIP developed when employment was growing.  
Even this methodology was unreliable during the recession when employment contracted.  
 
SUPPLY:  The national and international supply ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÄ ÉÎÄÉÖÉÄÕÁÌÓ ×ÈÏ ÍÏÖÅ ÔÏ 
&ÌÏÒÉÄÁ ÉÓ ÌÁÒÇÅÌÙ ÕÎÐÒÅÄÉÃÔÁÂÌÅ ÁÎÄ ÎÏÔ ×ÅÌÌ ÔÒÁÃËÅÄȢ 4ÈÅ ÓÕÐÐÌÙ ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÇÒÁÄÕÁÔÅÓ ÉÎ 
Florida comes more predictably from Florida state, independent and private colleges and 
universities, controlled by public, independent and private boards, under four varied higher 
ÅÄÕÃÁÔÉÏÎ ÓÅÃÔÏÒ ÄÅÓÉÇÎÓȢ  7ÉÔÈÉÎ &ÌÏÒÉÄÁȟ ÔÈÅÓÅ ÆÏÕÒ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎ ÓÅÃÔÏÒÓ ÓÕÐÐÌÙ ÂÁÃÈÅÌÏÒȭÓ 
degree graduates through an array of on-line, on-campus and on-site programs. Their bacÈÅÌÏÒȭÓ 
degree supply of graduates scatters upon graduation throughout Florida, the nation and world.  
Many have already secured jobs; are looking for jobs elsewhere; are continuing their education; are 
serving in the military; and so on. These four sectors operate in an imperfect marketplace because 
ÏÆ ÖÁÒÉÅÄ ÓÕÂÓÉÄÉÅÓ ÁÎÄ ÔÕÉÔÉÏÎ ÒÅÑÕÉÒÅÍÅÎÔÓ ÁÎÄ ÒÅÇÕÌÁÔÉÏÎÓȢ  )ÎÃÒÅÁÓÉÎÇ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ 
production generally takes at least 2 years and more often longer.  Immediate supply shortages, 
however, can be met through aggressive internship, summer employment, fellowship and 
recruitment of undergraduates in under-supplied degree majors who will soon complete their 
degrees.   
 
CAPACITY: Longer term insufficient supply to meet demand will require either expanded capacity 
ÏÆ ÔÈÅ ÅØÉÓÔÉÎÇ ÓÕÐÐÌÉÅÒÓ ÏÆ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÏÒ ÔÈÅ ÃÒÅÁÔÉÎÇ ÏÆ ÎÅ× ÓÕÐÐÌÉÅÒ ÃÁÐÁÃÉÔÙȢ 3ÉÎÃÅ 
colleges and universities compete for students, some institutions are disinclined to disclose and 
detail their anticipated capacity expansion plans. When more students apply for a particular degree, 
they simply shift resources to provide expanded capacity for those students when the semester 
begins.  Some regions simply have no current supplier and the only strategy is to create new 
capacity.  And some students and locales can be difficult to reach effectively or efficiently with 
either strategy.  Each ignores the actual national and global marketplace for employment.  
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Capacity Equation  
 

Demand/Employer Demand Projections 
(- Minus) 3ÕÐÐÌÙȾ#ÕÒÒÅÎÔ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ 0ÒÏÄÕÃÔÉÏÎ 'ÒÏ×ÔÈ 0ÒÏÊÅÃÔÉÏÎÓ 
( + Plus)  Capacity/Current Capacity Expansion or New Capacity Creation Projections 
3ÕÆÆÉÃÉÅÎÔ "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ #ÏÍÐÌÅÔÉÏÎ #ÁÐÁÃÉÔÙ 

 
A) Current Supply System ɀ On-Line 
 
Florida has an extensive fully on-ÌÉÎÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÉÎÆÒÁÓÔÒÕÃÔÕÒÅ ÔÈÁÔ ÃÏÕÌÄ ÂÅ 
used by high school students, traditional students and non-traditional students to complete their 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÁÎÄ ÔÏ ÒÅÓÐÏÎÄ ÔÏ ÇÒÏ×ÉÎÇ ÄÅÍÁÎÄȢ  &ÏÒÔÙ-one ICUF, FCS and SUS institutions 
ÄÅÌÉÖÅÒ ςσυ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÔÈÁÔ ÃÁÎ ÒÅÁÃÈ ÅÖÅÒÙ ÍÏÔÉÖÁÔÅÄ ÓÔÕÄÅÎÔ ÉÎ &ÌÏÒÉÄÁ ×ÉÔÈ 
ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÁÎÄ ÃÏÕÎÓÅÌÉÎÇȢ  !ÎÄ ÍÏÒÅ &!03# ÉÎÓÔÉÔÕÔÉÏÎÓ ÄÅÌÉÖÅÒ ÆÕÌÌÙ ÏÎÌÉÎÅ ÂÁÃÈÅÌÏÒȭÓ 
degrees, as well.   Because of FlorÉÄÁȭÓ !ÒÔÉÃÕÌÁÔÉÏÎ #ÏÏÒÄÉÎÁÔÉÏÎ ÉÎÆÒÁÓÔÒÕÃÔÕÒÅȟ ÍÏÓÔ ÏÆ ÔÈÅÓÅ 
courses can transferred among most Florida institutions while other FAPSC on-line programs may 
pose a transfer challenge.   
 

 
Assembled from the Florida Virtual Campus & ICUF Annual On-Line Report  

 
Recommendation 2.13:  The Legislature should support statewide, higher education sector and 
ÃÏÌÌÅÇÅȾÕÎÉÖÅÒÓÉÔÙ ÅÆÆÏÒÔÓ ÔÏ ÐÒÏÍÏÔÅ ÆÕÌÌÙ ÏÎÌÉÎÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÔÏ ÈÉÇÈ ÓÃÈÏÏÌȟ 
traditional and non-traditional AA students as an immediately available route to complete their 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȟ ÅÓÐÅÃÉÁÌÌÙ ÉÎ ÃÏÍÍÕÎÉÔÉÅÓ ÔÈÁÔ ÄÏ ÎÏÔ ÈÁÖÅ ÃÕÒÒÅÎÔ ÏÎ-campus or on-site 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÃÁÐÁÃÉÔÙȢ  4ÈÅ ,ÅÇÉÓÌÁÔÕÒÅ ÓÈÏÕÌÄ ÁÌÓÏ ÓÕÐÐÏÒÔ ÃÏÌÌÁÂÏÒÁÔÉÏÎÓ ÏÆ ÓÔÁÔÅȟ 
independent and private colleges and universities: to maintain updated on-line degree inventories; 
to upgrade faculty on-line instructional skills; to broaden on-line access; to expand on-line student 
counseling, support and services; and to boost retention, swift degree completion and on-line 
degree production statewide.   
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B) Current Supply System ɀ On-Campus/On-Site 
 
Florida has a robust State University System with 42 main, branch and educational sites throughout 
ÔÈÅ ÓÔÁÔÅȢ  4ÈÅ &ÌÏÒÉÄÁ #ÏÌÌÅÇÅ 3ÙÓÔÅÍȟ ÏÎÅ ÏÆ ÔÈÅ ÎÁÔÉÏÎȭÓ ÌÁÒÇÅÓÔ ×ÉÔÈ ρχυ ÃÁÍÐÕÓÅÓȟ ÓÅÒÖÅÓ ÅÖÅÒÙ 
ÃÏÕÎÔÙ ÉÎ &ÌÏÒÉÄÁȢ  &ÌÏÒÉÄÁȭÓ ÉÎÄÅÐÅÎÄÅÎÔ ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÈÁÖÅ ρτυ ÍÁÉÎ ÃÁÍÐÕÓȟ 
ÃÏÌÌÁÂÏÒÁÔÉÖÅ ÓÉÔÅÓ ÏÎ ÓÔÁÔÅ ÃÏÌÌÅÇÅ ÃÁÍÐÕÓÅÓ ÁÎÄ ÓÁÔÅÌÌÉÔÅ ÅÄÕÃÁÔÉÏÎÁÌ ÓÉÔÅÓ ÉÎ συ ÏÆ &ÌÏÒÉÄÁȭÓ φχ 
ÃÏÕÎÔÉÅÓȢ  !ÎÄ &!03# ÈÁÓ ÅÄÕÃÁÔÉÏÎÁÌ ÓÉÔÅÓ ×ÉÔÈ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ programs in 30 counties.   

 
4ÈÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÏÆÆÅÒÅÄ ÁÔ all those on-campus, branch, collaborative and on-site 
locations are not fully inventoried anywhere for statewide planners and regional planners.  The 
best current on-campus/on-site (but incomplete) inventory is TalentNet.  Some institutions, 
ÈÏ×ÅÖÅÒ ÄÏÎȭÔ ÐÏÓÔ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÏÎ ÔÈÅ ÓÉÔÅȢ 3ÏÍÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÁÒÅ 
posted for main campuses but not for other on-ÓÉÔÅ ÌÏÃÁÔÉÏÎÓȢ  )ÔȭÓ unclear if collaborative sites and 
5ÎÉÖÅÒÓÉÔÙ #ÅÎÔÅÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÁÒÅ ÉÎÃÌÕÄÅÄȢ  &ÏÒ ÅØÁÍÐÌÅȟ Á ÆÕÌÌÅÒ ÌÉÓÔÉÎÇ ÏÆ 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÏÆÆÅÒÅÄ ɉ×ÈÉÃÈ ÍÁÙ ÙÅÔ ÂÅ ÉÎÃÏÍÐÌÅÔÅɊ ÉÎ ÔÈÅ %ÓÃÁÍÂÉÁ ÁÎÄ 3ÁÎÔÁ 2ÏÓÁ ÃÏÕÎÔÉÅÓ 
would include 25 additional ER!5 34%- ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓȢ  4ÈÅÒÅ ÉÓ ÎÏ ÓÔÁÔÅ ÆÕÎÄÉÎÇ ÓÕÐÐÏÒÔ ÔÏ 
sustain or maintain the TalentNet site, a generous gift from AT&T.  It is left up to each sector to post 
updates to the site.   A fully updated, sustained and maintained site is needed to know actual 
statewide supply and project new capacity needs and the entire list of on-campus/on-site degree 
options should be promoted.   

 
There have also been efforts to assemble ÉÎÖÅÎÔÏÒÉÅÓ ÏÆ ÁÌÌ ÔÈÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÔÈÁÔ ÁÒÅ 
available both on-line and on-campus/on-site for counselors, students and parents.  These 
inventories are not complete or for that matter utilized effectively, statewide, regionally or locally.  
This handicaps colleges, universities, counselors, students and parents.  A full inventory of all the 
on-line, on-campus and on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÆÏÒ ÃÏÕÎÓÅÌÏÒÓȟ ÓÔÕÄÅÎÔÓ ÁÎÄ ÐÁÒÅÎÔÓ 
would be a positive step.  
 
Recommendation 2.14:  HECC recommends each higher education sector should provide 
TalentNet with a full and updated inventory of their on-campus and on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ 
ÐÒÏÇÒÁÍÓ ÁÎÎÕÁÌÌÙ ÅÁÃÈ &ÁÌÌȟ ÎÏÔÉÎÇ ÉÆ ÔÈÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÈÁÖÅ ÌÉÍÉÔÅÄ ÅÎÒÏÌÌÍÅÎÔ ÏÒ 
prerequisite course work requirements.  This will enable both statewide and local degree 
production planning.  This tool will be a critical tool to determine current on-campus and on-site 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÁÐÁÃÉÔÙ ÓÔÁÔÅ×ÉÄÅ ÁÎÄ ÌÏÃÁÌÌÙȢ  "ÅÃÁÕÓÅ !4Ǫ4 ÄÏÎÁÔÅÄ ÔÈÉÓ ÅØÃÅÐÔÉÏÎÁÌ ÄÁÔÁÂÁÓÅ 
tool, it is already a bargain.  The Legislature should now provide sustaining-maintenance funding to 
ensure its full capacity and utilization.      
 
Recommendation 2.15:  HECC should invite the Florida Virtual Campus to work with each higher 
education sector to promote its website and its online programs database to school, college and 
university counselors.  Each higher education sector should provide the Florida Virtual Campus 
with a full and updated inventory of their on-ÌÉÎÅ ÂÁÃÈÅÌÏÒȬÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓȟ ÁÓ ×ÅÌÌ ÁÓ ÌÉÎËÓ ÔÏ ÏÎ-
campus and on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍ ÉÎÖÅÎÔÏÒÉÅÓ ÔÈÁÔ ÉÔ ÐÒÏÖÉÄÅÓ 4ÁÌÅÎÔ.ÅÔ ÁÎÎÕÁÌÌÙ ÅÁÃÈ 
&ÁÌÌȟ ÎÏÔÉÎÇ ÉÆ ÔÈÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓ ÈÁÖe limited enrollment or prerequisite course work 
requirements.   
 
State, independent and private colleges and universities have partnered to deliver on-site degrees. 
The longest established partnership is the University Partnership Center of St. Petersburg College 
ɉ30#ɊȢ  4ÈÉÓ #ÅÎÔÅÒ ÄÅÌÉÖÅÒÓ ςψ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȟ τψ ÍÁÓÔÅÒȭÓ ÄÅÇÒÅÅ ÁÎÄ υ ÄÏÃÔÏÒÁÌ ÄÅÇÒÅÅ 
programs in Pinellas County.  It includes: Barry University, Case Western Reserve University, 
Cleveland State University, Daytona State College,  Eckerd College, Embry-Riddle Aeronautical 
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University, Florida Gulf Coast University, Florida Institute of Technology, Florida International 
University, Florida State University, National University of Health Sciences, Saint Leo University, the 
University of Florida, the University of South Florida, University of South Florida at St. Petersburg, 
University of South Florida at Sarasota/Manatee, and St. Petersburg College.  
 

 
 
Recommendation 2.16: The Legislature should establish a framework to support collaborative 
ÐÁÒÔÎÅÒÓÈÉÐÓ ÏÆ ÄÉÓÔÒÉÃÔ ÃÏÎÓÏÒÔÉÕÍÓȟ ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÔÏ ÄÅÌÉÖÅÒ ÃÏÌÌÅÇÅ ÃÏÕÒÓÅÓȟ ÁÓÓÏÃÉÁÔÅȭÓ 
ÄÅÇÒÅÅÓȟ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÁÎÄ ÇÒÁÄÕÁÔÅ ÄÅÇÒÅÅÓ ÁÔ ÓÔÁÔÅ ÃÏÌÌÅÇÅ ÁÎÄ ÃÏÍÍÕÎÉÔÙ-based sites to 
enhance and expand higher education opportunities in communities that are higher education 
under-served and that have unmet demand.       
 
C) Demand/Supply Statewide Consensus Projection  
 
In 2012-2013, the State University System took the lead and created a statewide under-supplied, 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÍÅÔÈÏÄÏÌÏÇÙ ÁÎÄ ÃÏÎÓÅÎÓÕÓ ÔÏ ÂÅ ÕÓÅÄ ÔÈÒÏÕÇÈ ςπςπȢ  4ÈÅ !ÃÃÅÓÓ Ǫ !ÔÔÁÉÎÍÅÎÔ 
Working Group included research and policy staff from the higher education sectors, Florida 
Department of Education (FLDOE) staff, Florida Department of Economic Opportunity (FLDEO) 
staff, Legislative staff and private sector employer groups staff.  Projected employment demand 
developed by the Florida Department of EconÏÍÉÃ /ÐÐÏÒÔÕÎÉÔÙ ×ÁÓ ÍÁÔÃÈÅÄ ÁÇÁÉÎÓÔ ÂÁÃÈÅÌÏÒȭÓ 
degree awards in Florida higher education sectors.  In late 2013, the Commission on Higher 
Education Access and Educational Attainment ÒÅÖÉÅ×ÅÄ ÁÎÄ ÁÄÏÐÔÅÄ ÔÈÅ ×ÏÒË ÇÒÏÕÐȭÓ 
methodology and consensus.  The Commission issued its final report to the SUS Board of Governors 
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and other higher education sectors that confirmed the findings. The Commission had concluded 
that statewide the following 11 occupations would be under-ÓÕÐÐÌÉÅÄ ÂÙ ÁÎÔÉÃÉÐÁÔÅÄ ÂÁÃÈÅÌÏÒȭÓ 
degree production of the higher education sectors unless current degree production was increased 
or new capacity created.   

 
This project is a model that could be used to determine local demand and chronic unmet demand 
for teachers and nurses that are additional to the statewide occupations that have already been 
identified for increased production. 

  

 
 
Complete list available through the Commission on Access & Attainment Report 
 
Recommendation 2.17:  HECC should work with SUS and other higher education sectors to track 
ÔÈÅ #ÏÍÍÉÓÓÉÏÎ ÏÎ !ÃÃÅÓÓ Ǫ !ÔÔÁÉÎÍÅÎÔȭÓ ÐÒÏÊÅÃÔÉÏÎÓ ÏÆ ÕÎÄÅÒ-ÓÕÐÐÌÉÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ 
ÏÃÃÕÐÁÔÉÏÎÓ ÔÏ ÂÏÏÓÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÐÒÏÄÕÃÔÉÏÎ ÔÏ ÍÅÅÔ ÆÕÔÕÒÅ ÄÅÍÁÎÄȢ  7ÏÒËÉÎÇ ×ÉÔÈ &,$/%ȟ 
FL$%/ ÁÎÄ ÐÒÉÖÁÔÅ ÅÍÐÌÏÙÅÒ ÇÒÏÕÐÓȟ (%## ÓÈÏÕÌÄ ÍÏÎÉÔÏÒ ÔÏÔÁÌ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÄÕÃÔÉÏÎ ÏÆ 
those occupations and should work with FETPIP to track hiring growth in those occupations to 
confirm the projected employment growth of those occupations materializes.  In professions 
requiring licensure, including teachers and nurses, consideration should be given to tracking 
licensees coming to Florida with degrees or certifications granted by non-Florida institutions.  
Chronic unmet demand in Florida for teachers aÎÄ ÎÕÒÓÅÓ ×ÉÔÈ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÓÈÏÕÌÄ ÁÌÓÏ 
monitored.  HECC should report annually to the Legislature on the performance of this 
ÍÅÔÈÏÄÏÌÏÇÙȭÓ ÁÐÐÌÉÃÁÔÉÏÎ ÁÎÄ ÔÈÉÓ ÈÉÇÈÅÒ ÅÄÕÃÁÔÉÏÎ ÓÅÃÔÏÒ ÃÏÎÓÅÎÓÕÓ ÏÎ ÕÎÄÅÒ-supplied degree 
programs.   
 
D) Creating New Capacity ɀ Online  
 
4ÅÎ ÙÅÁÒÓ ÆÒÏÍ ÎÏ×ȟ ÔÈÅÒÅ ×ÉÌÌ ÓÔÉÌÌ ÂÅ ÔÏÄÁÙȭÓ ÃÁÍÐÕÓ-based college and university systems but 
there should also be a coordinated digital-based college and university system.  Any high school, 
traditional or non-traditional student in Florida would be able to choose an on-line route to a 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÁÎÄ ÒÅÃÅÉÖÅ ÁÃÁÄÅÍÉÃȟ ÁÄÍÉÎÉÓÔÒÁÔÉÖÅ ÁÎÄ ÓÏÃÉÁÌ ÓÕÐÐÏÒÔ ÔÏ ÃÏÍÐÌÅÔÅ ÉÔȢ   
 
Those students will be able to start their degree studies on-line in high school, advance their degree 
studies during the summer and complete their degree at home with support from local facilitators 
at local libraries, schools, colleges, universities or even Starbucks.   

 
Many Florida colleges and universities are constructing and operating their own digital college or 
university already.  The University of Central Florida records large numbers of its classroom 
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ÓÅÓÓÉÏÎÓ ÆÏÒ Á ÄÉÇÉÔÁÌ ÓÙÓÔÅÍ ÌÉËÅ ÔÈÅ &ÌÏÒÉÄÁ ,ÅÇÉÓÌÁÔÕÒÅȭÓ ÃÏÍÍÉÔÔÅÅȾÓÅÓÓÉÏÎ ÖÉÄÅÏ ÓÙÓÔÅÍȢ  
Students can attend the classroom sessions, watch them live on their mobile phone/tablet or view 
them later from a video library.  In a similar design, Lynn University is converting to digital 
textbooks and iPad study sessions for students, as well as digital lecture and instructor discussion 
sessions.  Saint Leo University delivers blended classroom and digital courses to active duty 
military on bases.  These blended sessions can be continued on-line when student/soldiers are 
deployed worldwide.  Embry-Riddle Aeronautical University has more than 40,000 professional 
development students worldwide, taking on-line training courses with on-line and on-site student 
services centers for administrative, academic and social support.  

 
Two years ago, Speaker Weatherford made it a priority to launch Complete Florida at the University 
ÏÆ 7ÅÓÔ &ÌÏÒÉÄÁ ÔÏ ÄÅÌÉÖÅÒ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÐÒÏÇÒÁÍÓ ÏÎ-line to non-traditional 
students.  This UWF program has developed and demonstrated a new and innovative collaborative 
degree completion strategy for Florida.  State and independent colleges and universities are 
coordinating degree completion programs, reaching students statewide with on-site support 
available, as well.  The partnership includes Barry University, Florida Gulf Coast University, Florida 
International University, Florida State College at Jacksonville, Hodges University, Indian River State 
College, Palm Beach Atlantic University, St. Petersburg College, St. Thomas University, the 
University of Central Florida and the University of West Florida.   
 
Recommendation  2.18:  The Legislature should consider launching collaborative on-line 
ÐÒÏÇÒÁÍÓ ÆÏÒ ÔÁÒÇÅÔÅÄ ÔÒÁÄÉÔÉÏÎÁÌ ÓÔÕÄÅÎÔÓ ÓÉÍÉÌÁÒ ÔÏ ÔÈÅ 5ÎÉÖÅÒÓÉÔÙ ÏÆ 7ÅÓÔ &ÌÏÒÉÄÁȭÓ #ÏÍÐÌÅÔÅ 
Florida Plus program for non-traditional students.  The program could begin with high school dual 
ÅÎÒÏÌÌÍÅÎÔ ÃÏÕÒÓÅÓ ÁÎÄ ÃÏÎÔÉÎÕÅ ÔÏ !! ÃÏÕÒÓÅÓ ÁÎÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÏÍÐÌÅÔÉÏÎ ÄÅÇÒÅÅÓ ÏÆÆÅÒÅÄ 
by state universities, state college and independent and private colleges and universities.   
 
E) Creating New Capacity ɀ On-Campus/On-Site 
 
3ÔÁÔÅ×ÉÄÅ ÁÎÄ ÒÅÇÉÏÎÁÌÌÙȟ ÁÌÌ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÓÕÐÐÌÙ ÓÈÏÒÔÁÇÅÓ ÃÁÎÎÏÔ ÂÅ ÍÅÔ ×ÉÔÈ ÁÎ ÁÇÇÒÅÓÓÉÖÅȟ 
on-ÌÉÎÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÓÔÒÁÔÅÇÙ ÁÌÏÎÅȢ  %ØÉÓÔÉÎÇ ÏÎ-campus and on-site capacity will need to be 
fully and efficiently engaged, enlisted and employed.    

 
!Ó &ÌÏÒÉÄÁȭÓ ÐÏÐÕÌÁÔÉÏÎ ÒÁÐÉÄÌÙ ÇÒÅ× ÄÕÒÉÎÇ ÐÁÓÔ ÄÅÃÁÄÅÓȟ &ÌÏÒÉÄÁ ÈÁÓ ÔÒÉÅÄ ÍÁÎÙ ÄÉÆÆÅÒÅÎÔ ÏÎ-
campus and on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÃÁÐÁÃÉÔÙ ÃÒÅÁÔÉÏÎ ÓÔÒÁÔÅÇÉÅÓȟ ÉÎÃÌÕÄÉÎÇ ÂÒÁÎÃÈ ÃÁÍÐÕÓÅÓȟ 
collaborative on-site partnerships, University Centers, on-site educational locations and state 
ÃÏÌÌÅÇÅ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ×ÉÔÈ ÖÁÒÉÏÕÓ ÌÅÖÅÌÓ ÏÆ ÓÕÃÃÅÓÓȢ   

 
Unfortunately, some of these strategies have not increased total degree production. Some have 
simply shifted degree-seeking students from one supplier to another. Other strategies have 
produced duplicate degree programs in a region that splits the potential pool of students.     
 
Recommendation 2.19:  When the complete lists of on-line and on-campus/on-ÓÉÔÅ ÂÁÃÈÅÌÏÒȭÓ 
degree programs are completed statewide and for eacÈ ÏÆ &ÌÏÒÉÄÁȭÓ ÃÏÕÎÔÉÅÓȟ (%## ÓÈÏÕÌÄ ÃÏÎÖÅÎÅ 
a staff work group of the four higher education sectors to determine any projected shortfall 
statewide or regionally in supply for the Access and Attainment statewide projections of under-
ÓÕÐÐÌÉÅÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇree occupations. Determinations should be based on a benchmark academic 
ÙÅÁÒȟ ÔÈÅ ÍÏÓÔ ÒÅÃÅÎÔÌÙ ÃÏÍÐÌÅÔÅÄ ÁÃÁÄÅÍÉÃ ÙÅÁÒȭÓ ÐÒÏÄÕÃÔÉÏÎ ÁÎÄ ÍÏÓÔ ÕÐ-to-date production 
growth projections. The work group should report its findings to HECC along with 
recommendations that would solve those shortfalls.  
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F) Measuring Transfer Performance  
 
Two commonly used performance measurements for colleges and universities are the federal 
IPEDS First-Time-in-College (FTIC) completions measures and Time-to-Degree measures.  They are 
important but insufficient and deficient.  They track a small proportion of the students seeking 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅÓ ÁÔ ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓȟ ÔÏÄÁÙȢ  4ÈÅÙ ÍÅÁÓÕÒÅ ÂÅÓÔ ÔÈÅ ÃÏÈÏÒÔÓ ÏÆ ÔÒÁÄÉÔÉÏÎÁÌȟ 
first time enrolled and attending a college or university fulltime.  College credits earned in high 
school are not counted in the FTIC equation.  These HS students have a head-start and should be 
finishing sooner than those students without high school/college credits.   

 
)Î ÁÄÄÉÔÉÏÎȟ ÔÒÁÎÓÆÅÒÒÉÎÇ ÓÔÕÄÅÎÔÓ ÄÉÓÁÐÐÅÁÒ ÆÒÏÍ Á ÃÏÌÌÅÇÅ ÏÒ ÕÎÉÖÅÒÓÉÔÙȭÓ &4)# ÅÑÕÁÔÉÏÎȢ  4ÈÁÔȭÓ 
φυϷ ÏÆ ÔÈÅ ÕÐÐÅÒ ÄÉÖÉÓÉÏÎ ÓÔÕÄÅÎÔÓ ÁÔ &ÌÏÒÉÄÁȭÓ ÓÔÁÔÅ ÕÎÉÖÅÒÓÉÔÉÅÓȢ   !ÎÄ ÐÁÒÔ-time students are not 
going to match the time-to-degree velocity of full-time students, so comparing colleges and 
universities with primarily full -time students to those institutions with large part-time student 
ÅÎÒÏÌÌÍÅÎÔÓ ÙÉÅÌÄÓ ÉÎÃÏÒÒÅÃÔ ÉÎÓÔÉÔÕÔÉÏÎÁÌ ÐÒÏÆÉÌÅÓȢ  ! ÍÏÒÅ ÐÒÅÃÉÓÅ ÍÅÁÓÕÒÅ ÏÆ ÅÖÅÒÙ ÓÔÕÄÅÎÔȭÓ 
performance is the followiÎÇ ÅÑÕÁÔÉÏÎ ÔÈÁÔ ÃÁÌÃÕÌÁÔÅÓ ÅÖÅÒÙ ÓÔÕÄÅÎÔȭÓ ÓÕÃÃÅÓÓȟ ÐÕÒÓÕÉÎÇ ÔÈÅÉÒ 
ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÁÓ ÅÆÆÉÃÉÅÎÔÌÙ ×ÁÓ ÐÏÓÓÉÂÌÅȢ  
 
Transfer Routing Optimum Performance Measurement Goal  
 

 
 
 
Recommendation 2.20: The Articulation Coordinating Committee should explore, working with 
college and university institutional research directors, the efficacy of a transfer student 
ÐÅÒÆÏÒÍÁÎÃÅ ÍÅÁÓÕÒÅÍÅÎÔ ÔÏ ÔÒÁÃË ÔÒÁÎÓÆÅÒÒÉÎÇ ÓÔÕÄÅÎÔÓȭ ÓÕÃÃÅÓÓ ÃÏÍÐÌÅÔÉÎÇ ÔÈÅÉÒ ÂÁÃÈÅÌÏÒȭÓ 
degree.  This new standard would serve in tandem with the IPEDS First-Time-In-College & Time-to-
$ÅÇÒÅÅ 0ÅÒÆÏÒÍÁÎÃÅ -ÅÁÓÕÒÅÍÅÎÔ 3ÔÁÎÄÁÒÄÓ ÔÏ ÐÒÏÆÉÌÅ ÁÌÌ ÕÐÐÅÒ ÄÉÖÉÓÉÏÎ ÓÔÕÄÅÎÔÓ ÏÎ &ÌÏÒÉÄÁȭÓ 
college and university campuses.      
 
Upgrading AS Degrees 
 
The Associate of Science (AS) Degree Program was also created 50 years ago when Florida 
Community College System was launched.  Hundreds of AS Degrees were created as 60 credit 
Ȱ4ÅÒÍÉÎÁÌ $ÅÇÒÅÅÓȢȱ !3 $ÅÇÒÅÅÓ ×ÅÒÅ ÃÏÍÍÕÎÉÔÙ ÃÏÌÌÅÇÅȟ ×ÏÒËÆÏÒÃÅ ÄÅÇÒÅÅÓȢ  4ÈÅÙ were a simple, 
ÓÕÒÅ ÁÎÄ Ó×ÉÆÔ ÅÍÐÌÏÙÍÅÎÔ ÒÏÕÔÅȢ  4ÈÅ !! ςϹς "ÁÃÈÅÌÏÒȭÓ $ÅÇÒÅÅ 0ÒÏÇÒÁÍ ×ÁÓ ÍÏÒÅ ÃÏÍÐÌÅØ ÒÏÕÔÅ 
ÔÈÁÔ ÒÅÑÕÉÒÅÄ ÔÒÁÎÓÆÅÒ ÏÆ Á !ÓÓÏÃÉÁÔÅ ÏÆ !ÒÔÓ $ÅÇÒÅÅ ÔÏ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍ ÁÔ Á ÐÁÒÔÎÅÒ 
college or university.  

 
AS degrees forego most of the 60 credit required general education and elective courses that 
precede ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÐÒÏÇÒÁÍÓȢ  )ÎÓÔÅÁÄ !3 ÄÅÇÒÅÅÓ ÒÅÑÕÉÒÅ ÏÎÌÙ ρυ ÔÏ ρψ ÇÅÎÅÒÁÌ ÅÄÕÃÁÔÉÏÎ 
course credits.  AS degrees focused instead on 42 to 45 course credits in a specific professional skill 
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for workplace employment. AS degree curriculums did not require an additional 60 course credit 
ÍÁÊÏÒ ÁÔ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ Á×ÁÒÄÉÎÇ ÃÏÌÌÅÇÅ ÏÒ ÕÎÉÖÅÒÓÉÔÙȢ  !3 ÄÅÇÒÅÅÓ ÄÉÄ ÎÏÔ ÒÅÑÕÉÒÅ Á ÔÒÁÎÓÆÅÒ 
of credits although college credits earned through dual enrollment could be transferred into an AS 
degree program. The 60 credit AS degree design and the 120 AA-to-ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÄÅÓÉÇÎ ×ÅÒÅ 
deliberately different options for students.   

 
7ÈÅÎ ,ÅÇÉÓÌÁÔÉÖÅ ÁÃÔÉÏÎ ÉÎ ρωχρȟ ÕÐÇÒÁÄÅÄ ÔÈÅ !! ςϹς ÂÁÃÈÅÌÏÒȭs degree design and its 
infrastructure with a common course numbering system and model articulation agreements to 
promote and support transferring course credits, AS degrees were purposefully not included in the 
Legislation.  In 1998, the Legislature did direct that model articulation agreements and common 
ÃÏÕÒÓÅ ÎÕÍÂÅÒÉÎÇ ÉÎÆÒÁÓÔÒÕÃÔÕÒÅ ÂÅ ÄÅÖÅÌÏÐÅÄ ÆÏÒ !3 ÄÅÇÒÅÅ ÔÒÁÎÓÆÅÒ ÏÆ ÃÒÅÄÉÔÓ ÔÏ ÂÁÃÈÅÌÏÒȭÓ 
degrees.  In the past dozen years, this transfer infrastructure has been used by state, independent 
and private ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÔÏ ÅÎÁÂÌÅ !3 ÄÅÇÒÅÅÄ ÇÒÁÄÕÁÔÅÓ ÔÏ ÅÁÒÎ Á ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ  
AS degreed students take an additional 60 course credits of general education credits (15 to 18) 
and relevant upper division major course credits (45 ɀ 42).  Such AS degreed students take 
ÁÄÄÉÔÉÏÎÁÌ φπ ÃÒÅÄÉÔÓ ÏÆ ÒÅÑÕÉÒÅÄ !! ÇÅÎÅÒÁÌ ÅÄÕÃÁÔÉÏÎ ÃÏÕÒÓÅÓ ÁÎÄ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÍÁÊÏÒ ÃÏÕÒÓÅÓ 
ÔÏ ÆÕÌÆÉÌÌ Á ρςπ ÃÒÅÄÉÔ ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅȢ  #ÕÒÒÅÎÔÌÙȟ ÍÁÎÙ ÃÏÌÌÅÇÅÓ ÁÎÄ ÕÎÉÖÅÒÓÉÔÉÅÓ ÉÎ &ÌÏÒÉÄÁ ÏÆÆÅÒ 
these AS-to-ÂÁÃÈÅÌÏÒȭÓ ÄÅÇÒÅÅ ÕÐÇÒades for AS degreed students in criminal justice, nursing, 
technology and other fields.   
 
Additionally in recent years, the AS degree transfer design has expanded with pre-enrollment 
college credits earned at schools, colleges, universities or centers.  More than 200 industry 
certifications have been designed and developed for middle school, high school, technical center, 
and college and university students. Technical Center and State College Postsecondary Vocational 
Education Programs credits can now be transferred and included in AS degrees.   
 

 
 


